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An innovative kindergarten program was established as a federally funded 
project to pursue the following objectives: (1) to discover and develop the potential 
ability of each child. ( 2 ) to develop feelings of autonomy and self-worth. (3) to 
provide experiences for developing inquiring attitudes ^kI for development of 
self-confidence and positive s^f-concepts. (4) to provide an accepting climate. (5) to 
develop a multi sensory approach in terms of activities and materials, and (6) to 
involve children and parents in meaningful activities. Approximately 500 children who 
would h^bve been assigned to seven local elementary schools were brought to this 
chil<f~i^^elopment center for kindergarten. An early childhood education consultant 
was assigned to coordinate the program and act as a liaison between the center and 
parents. An oral communication specialist, a learning and materials speaalist, 
paraprofessionals. and a psychologist were assigned to the project. Unique features 
included a reading progr^^a a boys* center emphasizing gross motor activity, a 
language laboratory, and an instructional materials center. The curriculum was 
focused on perceptual skills (motor and visual), costive, language, and soaal skills, 
and on communication of attitudes and feelings. The staff committed themselves to 
the thesis that excellence in education must begin before children reach graded 
education. (DO) 
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Htaking a diffaranca” for tho kindorgartaa agad child in tha Inkatart 
■iohigan Public Schoola ia tha purpoaa of tha Lincoln Child Davolop- 
aant Cantor* 1ft in fact, aa indicated by oona of tho latoot raaoarch 
in oocial paychology*** \ 



Tho (lonar-claaa) child probably antaro achool 
•ith a nabulouo and oaaantially neutral attitude* 
Hie hena rarely if over nagotivoly pradiapoaao 
hin tonard tha aohool oituationt though it night 
not offer poaitiva notivation and correct inter- 
pratation of tho achool oxparianca* It io in 
tho achool oituotion that tho highly charged 
nogativa attitudao tonard looming ovolvo» and 
tha raaponaibility for ouch gronpa of nomal 
children ahooing groat aeholaotic retardation t 
tho high drop^^t rata» and to aone extent tho 
delinquency problen, nuot root nith tho failure 
of tho eohml to pronoto tho proper accultumtion 
of theao children* Though eone of the reoponai- 
bility nay bo ahered by the larger oocioty* tho 
achool. ao tho inatitution of that oocioty, of fora 
the only neohanian by ehich tha Job can bo 
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Then thia Cantor » and ito otaff have connittod thonaelvoo to tha theaia 
that axcollonee in odneatien nuot begin before the youngotor reachoo 
the graded portiono of the oducetionol ontorpriaa* 



Tho folloeing otatenonta are deoigned to articulate prociaely hoe tha 
latter ia being accenpliehed through the vehicle of a fodorally funded 
project deoigned to aorvioe the neodo of all four* five and aix year 
olda in our diotrict*** 



Dr* Cdeord B* Fortf Superintondont 
Dr* Carlana Young* Project Director 



imiOVATIVe KIMCII6AIITEN PR06IIAI 

Titla III prQjMta ara aa variad aa tba ragiona and aehool diatrieta aharain thay 
origiaata* Prajaeta ta Poaalarata Craativity or PPCC aa thay ara naat eoaaonly 
knoan» pravida a naana aharaby coaa u nltiaa, both largo and anall, any davota 
eraativo iagaauity to alloviating thair nooda* Tha Lincoln Child Oovalopaant 
Cantor io ana aaali projoet* Thara ara approxiaotaly fivo handrad ohildran in 
attandanea in tha nina elaaaroona otaffod by a trainad Kindorgortan taaehor and a 
porapr of aaoionol • 

QUALITY EDUCATION 

Tha ahildran of Kindargartan ago in tha School Diatriet of tha City of Inkatar 
bagin thair firot yoar of fomol aohooli.ng in the Cantor. That ia» ohildran aho 
praviavaly attandad Kindarg a rtan in tha aavan alanontary aehoolo ara non brought 
ta a aantralixad loeation for tha porpaaa of gaining onriehad gaolity adaeatian. 
Indioatiao of tha thinking nhioh pravidad naeh of tha atinulatian for aaeh ro- 
organiaitian aaa the boliof that c an o a n tratian of roaooreoo* intanaiaa opaeialixad 
paraannaly notarialo» agaipnant and in-aarviea training noald pravida tha naadad 
faondotion for fatara aa co aaa. 

IHTCmSCIPLIHANY TEA! 

Early Childhood Edaeation Canaaltant 

Carriealan planning and ita intarpratation to the taa ohara and 
paranta ara nojor fanotiona of tha Early Childhood Education 
Canaaltant. Tha eonaaltant aota aa tha eurriealan raoaaroa 
paraon for tha Kindargartan taaohara and plana for the eaordinatod 
looming axporianeoo of tha children. Tha conoultant aaaiota tha 
taaohara in ovalaating tha progran and initiatao naoaaaary ra- 
vioiana and adjuatnanto. Educational innavationa nill ba intor- 
pratad to taaohara and pomnta by tha oonaultant. 






Tha oonaultant functiona aa liaaon batman tha Cantor and tha 
paranta. Plannad aanatructivo parant intaractian nith tha Cantor 
io anothor primry duty of tha Early Childhood Education Canaaltant 
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All phsMs of tho progroB ovontuolly roqoiro porontal undoroconding and 
oupport* Tho coRoultant io tho poroon oho vill booibm tho rooponoibility 
of dovoloping a vortlwbila» cooparativa parant-taachor prograa* Aa a 
Boabar of tho Cantor 'a Intordiaciplinary Toaa, thia apocialiat Bill oork 
eooporativaly in tha dovolopBont of tho Cantor 'a ovorall prograa. 

Oral CoBBunlcatlon Spaclallat 

Tho Oral CoBBunication Spaeialiat ia anothor aoBbor of tho Intordiaciplinary 
Toaa Bf apaeialiato horo in tho Child OovolopBont Cantor* Tho Oral 
C oBB u nication Spaeialiat ia roaponaibla for aiding tha diagnoaia of 
tho odueationol naada of tho ehildron ranging in aga fron four through 
oix yaara. 

Spaeifieally, ho io roaponaibla for diagnoaing tho odueationol naada of 
ehildraa aa thoy ralata to axproaaiva laaguaga aequiaition; and baaad 
upon thoao findingo, oatabliah a progran that boot fulfilla thoir oral 
coBBunieativo dafieioncioo* 

It ia alao tho roaponaibility of tho Oral Connunieation Spaeialiat to 
proacribo for tho elaaarooB toaoharo, axorciaoa and aetivitioo that Bill 
ineraaaa thair knoalodga of cultural variationa in opoaking* Hopafully, 
thia Bill anrieh tha elaaoroon apaaeh inprovonant progran, and otinulato 
Boro affaetiva nathoda of inotruotion* Thoao aetivitioo Bill axtand 
froB collaboration aith othar aanbora of tho Intordiaciplinary Taan« 

Finally t it ia tho roaponaibility of tha Oral Connunieation Spoeisliot 
to conault and adviao paranta oo thoy nay aoaiot thoir ehildron in 
dovoloping hoalthior axproaaiva languaga pattorna* 





Projict P»ycholoQi«t 

Tha Project Poyohologiot functions as a nanbar of tho Inter disciplinary 
Taan and is rasponsibla fors 

1. Handling snotional and behavioral problans re- 
fer rod by tho claaarooB toachora. 

2 , Counaoling aorvicoa for toachora and children* 

3 * Oatoraination of evaluation procedure and 
inatrunonta* 

4* Intorprotation of roaulto to staff and parents* 

5 * RocoMiondationa baaed on data to taan and staff* 

6, Suggest folloo-up procoduro to bo inplonontod in 
tho curriculMi* 

Tho Paychologiat ia also prinerily rooponsiblo for the davolopnant of 
choohliata or any other aatoriala noooaaary for aaaaaanant of learning 
lovola achieved at tho Lincoln Child Oevolopnant Cantor* 

Laarnino and iatariala Spacialiat 

role of Learning and iatariala Spacialiat is one of aorking co- 
operatively aith tho staff and tho taan in diocovoring tho beat 
poaaiblo inatruotional aatoriala for an innovative Kindergarten 
curriculuB. 

The duties of this role aould includes 

1* Eatabliahing and naintaining an Instructional 
■ateriala Cantor ahich aill aorvo aa a roaoaroh 




and production cantor 
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2 . PrcMnting end aiding teachars in tha iMplaaantation 

of naa laarning and taaching thaoriaa through bullatina, 
ataff Moatinga, aorkahopa, and individual confarancea. 

3 . Kaaping taachara infornad of inforaativa aorkahopa^ 
lacturaa, ate. that aill kaap thaa abraaat of naa 
tranda. 

4. ■aintaaanca of and inatructiona for tha uaa of audio- 
viaual aquipaant. 

5 . Salactiag tha baat typaa of inatruotional aatariala in 
tha olaaarooa. Tha ordaring, organization and diatri- 
butiea of auch aatariala aill alao ba dona by tha 
Laarning and latariala Spaoialiat. 

OBJECTIWES 

Tha Child Oavalopaant Centar ia aaaantially gaarad toaarda individualization in aa 
aany aapacta of tha prograa aa poaaibla. 

Individualization ia ona najor point of focua, but thorn aro othora ahich aorvo aa 
dotorninanta for proposod activitioa. Thoy arot (1) To diacovor and dovolop tha 
potontial ability of aach child. ( 2 ) To dovolop faolinga of autonony and aolf- 
north. ( 3 ) To provido oxparioncas for dovoloping quaationing, inquiring 
attitudoa. (4) To atructuro auccoaaful oxporioncoa for davolopnont of aolf- 
confidonco and poaitive aalf-concopta. (5) Provido an accopting clinato for ox- 
proaaion of foara, doairoa, ate. (6) Oavolop a nulti-aonaory approach in torna 
of activitiaa and natariala. ( 7 ) Involve childtan and paronta in naaningful 
axparioncaa. Every propoaad activity ia evaluated in light of thoaa goala. 
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UNIQUE FEATURES 

Reading Proqraw 

"Kindergartenera are not too young to read" - USOE Cooperative Reaearch 
EDOlO-058. "The Effectiveneaa of Teaching Reading In Kindergarten." 

NcKea and Brzeinaki. 

Since individualization ia one of the prinary concerna of thia project, 
it vaa felt that the neada of the nore advanced children ahould be net, 
aa veil aa thoae of the children vho are not quite aa advanced. The 
aocio-econovic covpoaition of the atudent body, uhich coneiata of vhite and 
black children froa both aiddle and lover claea faviliea vould lead one to 
vake the raaaonable aaauvption that their experiencee vould flov frov one 
and of the continuuv to the other. 

Recognition of theae individual diffarencea required that proviaiona be 
nada for the ready to read or readera. 

The entire curriculuv (five arena of concentration) ia geared tovard develop- 
vent of thoee akilla vhich vill enable the children to perform aucceaafully 
nov and in the yeara to cone. So in thia aenaa, the entire program may be 
vieved aa one of "readineaa." 

Boy Center 

A apecialized program vith emphaaia on groaa motor activity and large nuacle 
coordination activitiea haa been developed eapecially for the boya at the 
Center. The rationale ia baaed on an avareneaa of the aocialization prooeaa 
of our aociety, vhereby boya are expected to be active, outgoing, aggreaaive 
and "manly", vhile girle are expected to be ladylike, quiet and "nice." It 
vould aeem that the echoola ahould make aome proviaion to capitalize on the 
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axpectations of the nala child inataad of rapraaaing ahat ha haa baan 
led to believe ie proper behavior for hia role. 

Thia Cantar ia houaed in the nulti->Purpoee Room providing giore than 
adaquata apace for these gross aotor activities. Special equipnent haa 
bean purchased for utilization by the boys during their regularly scheduled 
periods. 

Sosa of the iteaa arei 

1. Silly Cycles 
2 * Skate Scooters 

3. iork Benches 

4. A-Frane Clinbsr and Slide 

5. ireckera, Trucks, Bulldozers 
6 • Balancs Boards 

For Many years, the nature of the school and teacher behavior ha vs bssn 
assertsd to contributa to boy 'a loser scholastic achisvenent in general, 
and rsading achisvenent in particular. Expectations and attitudsa have 
been suggested by (Oechant, 1964; Gates, 1961; Mazurkiosicz, 1960; and 
Prsston, 1962. ) 

Ayres consented that "our schools, as thsy nos exist, are better fitted 
to the needs and natures of the girl than of the boy pupils.” 

! Language Laboratory 

The Language Laboratory ie the apex of the Oral Connunications progran. 

This facility provides each child sith an opportunity to strengthen his 
sensitivity to the various sounds of his innediate environnent, his 
ability to listen, as sell as to develop nore effective auditory conpre- 
hansion of the spoken language. The Language Laboratory also provides a 




situation sithin shich a child nay be exposed to the reading of selected 
stories y poems, fables, sing simple songs, recite nursery rhynes and re> 
cord his own voice. 

The physical structure of the Language Laboratory, sith eighteen listen- 
ing boothe (carrels), provide a unique situation for each child to ex- 
perience and interpret a given preaentation on an individual, independent 
basie. This is accomplished by isolating each child from various auditory 
and/or visual distractions and thersby, directing his attention to the 
significant aspects of shat is being presented. 

At present four instructional tapes are being utilized. The subject 
matter conveyed on each tape includes "Sounds Around Us," selected short 
stories and fables, choral readings of nurssry rhymes and simple songs by 
each class and Spsech Improvement Lessons for each consonanr sound of ths 
language. In order to further gear the subject matter of these instruc- 
tional tapes to the educational needs of the children, ss veil as to 
compliment classroom activities in the area of expressive language, tso 
classroom teachers, the Learning and Materials Specialist and the Oral 
Communication Specialist meet bi-monthly to record any additional listen- 
ing activities and/or stories. 

Each classroom is scheduled to visit the Language Laboratory tmics a 
meek for approximately tmenty to thirty minutes. Similar classroom 
dsmonstratiun periods are also scheduled. On Fridays, children mith 
more severe speech problems, from each class, are scheduled to visit the 
Language Laboratory. During these visits, emphasis has been concentrated 
upon spsech improvement activities. 




It is hoped that the oral coamunication abilities of each child eill 
be enhanced by concentrating on the development of eound auditory 
diacrimination abilitiea and the heightening of eequential nenory epan. 
During each speech inproveaent activity, the child 'e reeponee for a 
given exercise is aonitored by the use of a light bulb reaponsa board 
above the central control deck. The response for each child to a given 
auditory discriaination exercise can be noted. Any consistently secur- 
ing errors in perception are noted and suaaarized in a esekly progress 
report to the classrooa teacher. It is than their responsibility to 
structure classroom situations to correct these errors. The aeskly 
classroom demonstration lessons also assist in concentrating upon these 
individual aeaknssaes. 

Continuity froa the intensive listening activities of the Language 
Laboratory to the classrooa expressive language prograa has been greatly 
enhanced by providing each classroom tsacher eith a meekly structured 
outline of the Language Laboratory program. It is hoped that during 
the cou;.'ss of the meek, reference mill be mads to activities presented 
in the Language Laboratory, aa frequently as possibls. 

Para- Professionals 

Para-professionals are an integral part of our program. They mork directly 
mith the children under tbs supervision of the teacher. The prevailing 
philosophy is that the skills and abilities of these adults should be 
utilized as much as possible and - further - that they also eerve an 
important role as additional reaourca peraona for the children. 

In-service training sessions have been conducted by each member of the 
Inter-disciplinary Team. The express purpose being to familiarize the 
para-professionals mith certain basic concepts and techniques effective 
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•ith young children as eell as add to their oan effectiveness in the 
classrooH. Soae of the sessions have dealt eith skillful storytelling, 
stiaulating oral coMunication, construction of siaple gaaes, operation 
of Mwans of recognition and identification of problens 

in childran and the nature of expreasive language. 

Para-professionals serve as nenbers of noat connittees. An excellent 
exanple of this is the neeslettsr connittee for the Lincoln Loo . The 
art vork ir ».one by one of our very talented para-professionals eho 
serves as a pemanent nenber. 

Teachers are also able to request the specialized services of any of 
the para-prof essionale aa their planning dictates. Appropriate arrangs- 
■ents nay be nade eith the teacher to shoe the para-professional is 
assigned for her release or exchange eith another for the particular 
period. 

Another part of their services include accoepanying children on the 
six buses ehich pick then up and deliver then for norning and afternoon 
aeaaiona. The children are thereby exposed to interaction eith several 
other adults daily and quickly learn to racognize and relate to then as 
neebers of their school and helpful persons. 

CUHRICULUI 

There are five eajor focal pointa around ehich curriculue ia built. 
Stress is placed on developnent of perceptual skills (visual and eotor,) 
cognitive skills, language (expressive) skills, social skills and 
coBBunication of attitudes and feelings. 




In ordnr to fncilitati dnwolo p nn n t of thnnn nkilln thn room arn ant up 
in araaa ralatad to thaaa fiva* Each roon haa aom conbination of tha 

auggaatad araaa. 

Arts Caaalat aciaaora (atraa baakata») crayona - color 

codady clay, painta, origani, cutting-paating. 

Acting-Talking t 

Talaphonaay puppata* raad-aloud atoriaa. 

Plays Blocka, gama» draaa-up clothaa, full-aiza nirrora. 

Writing (Pircaptiial)s 

Ctialkboardy ovarhaad projactoray ataaographad 
nntarial (Froatig). 

Miytha-Naaies 

Piano y radio y racorday imtrumnta. 

Sciancat Plantay turtlaay tarrariuny lizarday acalaa, 

aquarionty mgnatay nagnifying glaaaaa. 

Library! Bookay picturaay atory pazzlaa. 

Outdoors Gama., gardan axploring. 

IRSTmiCTlOIIAL MTERIALS CENTER 

Tba Imtructional Batariala Cantary nbich ia an indiganioua part of tha 
Lincoln Child OavaloplMiit Cantor y playa an inportant rolo in tha continually 
oaolving carriculua. 

Tha Inatructional latoriala Cantor ia concornod aith tha aaloctiony procuro- 
mnty hauaingy organization and diaaonination of inatructional mtoriala for 
tha iaprovanont of looming and inatruction. 
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It also serves as a resource unit within the school coaplex. Teachers 
are able to use the Center for research work concerning Kindergarten 
teaching techniques using current professional books, periodicals, 
paephlets, and reference books. 

The Instructional laterials Center is a production center for individua- 
lired teaching eaterials stressing the areas of perceptual skills, 
language skills, cognitive skills, social skills and the developnent of 
the ability to coMiunicate attitudes and feelings, laterials for over- 
head projectors, slide projectors, tape recorders and aovie projectors 
ray be produced as well as visual aids such as charts, teaching 
pictures or language gawes. 

It is the central distributing point for cowwercially produced teaching 
raterials such as filws, filwstrips, slides, records, tapes, books, 
picture collections, wodels, radios and televisions. The functions of 
the Instructional Materials Center and the ways in which teachers ray 
use it are rany. 




